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Tentative Special Project Title:
Early Literacy Support for Children of Working Parents by Public Libraries in the Libraries Online (LION) System 
2
Introduction and Overview


Early literacy skills are crucial for young children to master in order to become successful readers later on. Parental involvement is a key component in developing these skills. However, two-thirds of young children in America have all available parents in the workforce, limiting the amount of time parents can spend with their children. Libraries are in a unique position to support these families by offering a variety of services and programs that help develop early literacy skills. This project will examine the services and programs public libraries in the LION system offer to support early literacy for children of parents who work full-time. The results will be compared to the results of an earlier, nationwide study.



The earlier study was conducted in 2005 in the top 50 libraries nationwide. The study examined how the libraries supported early literacy for children of working parents. It found that libraries in communities of 250,000 people or fewer provided a percentage of early literacy programs that closely mirrored the percentage of working parents in that community. It also found that most libraries provided some online or in-house support independent of storytimes, such as circulating kits, online stories, or areas for developmentally appropriate play (Hughes-Hassell, Agosto & Sun, 2007).



This project will replicate the 2005 study, examining the efforts to support early literacy in one library system, the LION System. This system is made up of 21 public libraries. While the nationwide study included libraries serving communities with populations from 25,000 up to more than 500,000 people, the libraries in the LION system are all small- to medium-sized, serving populations of fewer than 60,000. It is hoped that with smaller town populations, the LION libraries will be found to make comparable efforts in their programming, as well as provide alternative methods of delivery, thereby supporting early literacy development in children of working parents.
2.1
Host Agency


Not applicable.
2.2
Significance and Relevance

Much research into early literacy has focused on how crucial early literacy skill development is for children, how important parental involvement is to a child’s learning and what libraries can do to support both parents and children. However, there is a gap in the literature when it comes to young children with working parents; only one study was found that examined levels of support in libraries for children with working parents. With the majority of children under six in America who have all available parents in the workforce, their needs must become the focus of more research. This project addresses the gap in the research by replicating the earlier nationwide study of early literacy support in a specific library system.  

The immediate benefit will be seen by libraries in the LION system. The project report will include specific recommendations for action by these libraries to improve the early literacy support they offer to young children with working parents. Recommendations for improvements will address both programming and alternative methods of support. The other benefits from this project will be that young children with working parents will have more attention brought to their early literacy needs. This attention should result in more libraries increasing the amount of support they offer. 
3
Review of Literature
Two-thirds of American fourth- and eighth-graders are scoring below the reading level of “proficient,” according to the National Institute for Child Health and Human Development (NICHD) (2010). Most school-aged children who do poorly in reading and writing failed to acquire early literacy skills before entering school (Snow, Burns, & Griffin, 1998). Early literacy skill development is, therefore, crucial for young children so they have a foundation for later success (Scarborough, 2001). 
There are six early literacy skills that young children must successfully master in order to learn to read and write. These early literacy skills can be developed from behaviors young children naturally exhibit, such as pretending to read and write, telling stories and recognizing letters, logos and some words (Snow, Barnes, Chandler, Goodman, & Hemphill, 1991). The skills, as set forth by the NICHD, are: 

· print motivation (a child’s interest in and enjoyment of books); 
· phonological awareness (the ability to hear and play with the smaller sounds in words, called phonemes); 
· vocabulary (knowing the names of things); 
· narrative skills (the ability to describe things and events and to tell stories); 
· print awareness (noticing print, knowing how to handle a book, and understanding how to follow written words on a page); and

· letter knowledge (knowing that letters are different from each other, that the same letter can look different, and that each letter has a name and is related to sounds (Ghoting, 2006).

Parental involvement is a key factor in the development of the six early literacy skills. However, parent’s time with their children is increasingly limited. According to the United States Census Bureau’s American Factfinder (2010), more than 65 percent of children under six had all available parents in the workforce in 2008. Libraries are in a unique position to support early literacy skill development for children in these families and help the young children become successful readers later on (Snow, Burns, & Griffin, 1998). This literature review will discuss how libraries encourage development of early literacy skills to children of working parents by offering developmentally appropriate programming to children, providing support and education to parents, and by offering alternative means of skill development. 

Providing Varied Programming to Develop the Six Skills 
Storytimes have long been a part of library program offerings. Librarians, through storytimes, can entertain, educate and make children lifelong readers and learners by exposing them to new books, words and concepts (Albright, Delecki & Hinkle, 2009). Libraries can help children develop the six early literacy skills by offering various storytime programs to infants, toddlers and preschool-aged children that are tailored to the specific needs of the communities they serve.

The six early literacy skills can be developed from birth (Whitmore, Martens, Goodman & Owocki, 2004), and are supported by songs, story reading, and rhymes (Whitehead, 2002). Programs for parents and babies from birth up to 23 months, such as the American Library Association’s (ALA) “Born to Read” program, help parents lay down a strong foundation for future learning in the first three years of their children’s lives. The program includes songs, rhymes and picture books, and uses props, such as shakers and puppets. Infants and toddlers learn over repeated sessions to expect certain songs and activities and to associate books and language with enjoyment and pleasure. Parents are also provided with quality materials to help them teach children at home (Farley, 2009).
For slightly older children, preschool storytimes are appropriate. These programs, with the use of songs, rhymes, picture books, and puppets, play a key role in developing language skills (Ghoting, 2006). Rhymes promote phonological awareness, large and oversized books promote print awareness, and dramatization promotes narrative skills (Albright, Delecki & Hinkle, 2009; Senechal & LeFevre, 2001; Whitehurst & Lonigan, 2001). During preschool storytimes, librarians can enhance early literacy development by introducing a concept called “dialogic reading.” In dialogic reading, children are asked open-ended questions and are encouraged to have conversations about what they are reading. This active participation in the storytimes result in the development of the children’s early literacy skills (Huebner, 2000; Whitehurst, Falco, Lonigan, Fischel, DeBaryshe, Valdez-Menchaca & Caulfield, 1988) and subsequent acquisition of reading and comprehension skills (Senechal & Lefevre, 2002).

In addition to creating varied storytimes according to the age groups of children, librarians must be aware of other needs in the community and adapt accordingly. 

In areas with lots of young children, conducting regular storytimes for large groups can allow the library to maximize its services, reaching many more children and their caregivers at one time. A growing number of libraries are also incorporating multiple languages into storytimes, sharing early literacy skills can be shared with a more diverse population (Albright, Delecki & Hinkle, 2009). 
Librarians should also look to meet community needs when determining days and times for programs, as traditional weekday story hours are increasingly inaccessible. Offering storytimes at common off-work hours, such as evenings and weekends, is becoming more popular in libraries nationwide (Albright, Delecki & Hinkle, 2009). Of the top 50 libraries in America, the small- to medium-sized libraries (those serving populations of fewer than 250,000 people) offer a percentage of off-work hour storytimes for young children that closely mirror the percentage of parents in the workforce in that community (Hughes-Hassell, Agosto & Sun, 2007).
Supporting Parents by Providing Educational Opportunities
Storytimes are not only beneficial to children; they are also a time for parents to learn. Librarians have access to research and information about literacy skills and development activities and can share their knowledge with parents. Parents can learn about the six early literacy skills and how to aid their children’s development during storytimes, by attending special workshops or through booklets or handouts.

Parental involvement in early literacy development is crucial to a child’s success (Byrne, Deerr & Kropp, 2003). As children’s first teachers, parents play an important role in building children’s early literacy skills before they begin formal schooling. The benefits of parent involvement continue to be felt by children throughout their school years (Snow et al, 1991).  

Libraries can support parents in developing their children’s early literacy skills and encourage parental involvement through education during weekly storytimes. Librarians can repeatedly explain components of early literacy and demonstrate activities that support the components, teaching the dialogic reading techniques they use in the storytimes (Albright, Delecki & Hinkle, 2009). With dialogic reading, parents can experience more opportunities for emotional closeness with their children, encourage their children’s developmental advances and gain confidence in their own conversational and reading skills (Huebner, 2000).
For parents who cannot attend storytimes, special workshops on early literacy skills are an effective way to share information. A program called “Every Child Ready to Read @ your library” is offered by the Public Library Association (PLA) and the Association for Library Service to Children (ALSC). This program provides scripts and handouts for libraries to conduct workshops, or offers trained instructors to conduct the workshops for a fee. Through these workshops, libraries teach parents about early literacy research and share behaviors they can exhibit to help children become readers (Ghoting, 2006). 

In addition to storytimes and workshops, libraries can utilize printed materials to share early literacy information with parents. Booklets and handouts for parents can provide information and stress caregivers’ interactions with infants, toddlers and preschooler and can be provided to various community centers and schools to give out. Printed materials can easily be translated into multiple languages to reach a wider audience (Shinners, 2009). 
Providing Alternative Means of Skill Development
Beyond offering various storytimes to children and education for parents, libraries can help build children’s early literacy skills by providing alternatives.  Play spaces can support collections and programming for families, and promote, model and reinforce early literacy skills (Byrne, Deerr & Kropp, 2003). Take-home kits and online resources are other ways to serve families outside of the library.
Libraries nationwide offer play areas with developmentally appropriate activities that are available for use any time the library is open. Play spaces that include developmental toys, puzzles, blocks and dress-up clothes allow young children to develop literacy skills such as language development, cognitive skills, dramatic play, creativity, and problem-solving (Byrne, Deerr & Kropp, 2003). Play areas may be combined with activity rooms for workshops and computer stations with educational games (Bohrer, 2005). Parents are comfortable interacting with their children in these environments, often singing, talking, reading and playing together. 
In addition to play spaces, some libraries circulate toy collections or story kits (books and related toys), allowing children the chance for new playful learning experiences at home (Byrne, Deerr & Kropp, 2003). Many libraries have also created online resources, providing information about early literacy skills and activities to develop those skills.  Many library websites also feature links to information-rich websites and educational games for children to play. These online resources are available to children and parents at any time (Sarling, 2006).
Conclusion



Early literacy skills are crucial for children’s later development of reading, writing and comprehension skills later on in life. Libraries play a key role in this development, especially for those children who have working parents, by providing a variety of storytime programs that are developmentally appropriate, by educating parents and by offering other methods of support. Libraries must be aware of community needs so they can offer their programs and services to as many families as possible.
4
Research Methods or Plans for Conducting the Project
   

This research project will conduct a study of early literacy support for children of working parents in public libraries in the LION system (n=21), replicating a study conducted in 2005 of 50 public libraries nationwide. The results of this LION system study will be compared to the nationwide results, with a goal of determining what level of support the LION libraries offer to young children who have all available parents in the workforce. The research will be conducted during the month of July of 2010, and will be concluded by August 6, 2010.



For the study, three different sets of data will be collected. First, demographic data and programming data will be collected for each of the libraries. Second, surveys will be sent to a librarian at each library asking about their early literacy support. Third, the library websites will be examined to see what support is available online. 



Demographic data will be collected for each of the towns LION libraries are in, including town population and percentage of children under six with all available parents in the workplace. Early literacy programming data will then be collected from each of the libraries by looking at the event calendars made available online. Criteria for programs are that they are programs promoting early literacy (includes storytime/story-telling, rhymes, songs and/or puppets) for children under the age of six; and that they take place either Monday-Friday, 9AM-5PM, or during off-work hours (Monday-Friday, after 5 PM, or on Saturday or Sunday). The study will count the number of these programs that take place in the month of July of 2010.  



An email will be sent to one librarian responsible for children’s programming at each library describing the project and inviting their participation in the study (see Appendix A). A survey (see Appendix B), based on interview questions of librarians conducted in the 2005 study, will be attached. Questions in the survey will ask why programs are offered at various times, how popular the programs are, and how successful the libraries are in supporting children with working parents. It will also ask about staffing of the programs, and solicit comments regarding the library’s early literacy practices. 



Finally, the study will examine each library’s website to see what alternative methods of support for early literacy the libraries offer. Any information about early literacy or activities designed to enhance it, as well as links to informative sites and educational games will be recorded. 

4.1
Ethics Governing the Project


This research is committed to protecting the rights and welfare of human participants involved in research that is conducted on the campus or in cooperation with other research agencies, regardless of whether the project is funded externally, internally or receives no funding support. This research subscribes to the basic ethical principles for the protection of human subjects of research that underlie The Nuremberg Codes, The Helsinki Declaration, and The Belmont Report, as presented in the Southern Connecticut State University Human Research Participant Protection System, Policies, Procedures and Guidelines Manual.
4.2
Author’s Qualifications
The author is a graduate student in the Department of Information and Library Science, having completed 27 credits toward the Master of Library Science (MLS) degree. The author is currently enrolled in ILS 580 Research in Information and Library Science, the special project proposal course for the MLS program, under the direction of Dr. Mary Brown, Professor and Graduate Faculty. The author successfully completed on 05/06/10 the NIH Web-based training course “Protecting Human Research Participants”. Certification Number 430480, http://phrp.nihtraining.com/users/cert.php?c=429480.
4.3
Human Subjects (IRB) Protection


This protocol has been examined by the IRB and has been determined to fall outside of the purview of the IRB, as it pertains to only library policies and practices.  The protocol number is 10-106.
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Appendices
Appendix A
Email to Librarians Responsible for Children’s programming

Dear <<Librarian Name>>, 

My name is Katy Dillman.  I am a graduate student at Southern Connecticut State University, studying in the Master of Library Science Program.  I am conducting research for a special project which will count towards the completion of my degree.

This research project is to find out how the member libraries of LION support early literacy for children of working parents.  I want to find out what each library makes available, in terms of programs and instruction, outside of the standard Monday-Friday, 9-5 working hours.  The results of this study will be made available to all libraries in the LION system so that the libraries can develop or modify their own early literacy programs for children of working parents.  

I am compiling data based on demographics and programming, and would like to ask for your help in completing the data.  I have created a survey about the early literacy support offered at your library.  If you would like to participate in this study, please complete and return the attached survey.  

Participation is voluntary.  Should you choose to participate in the survey, it should take no longer than 15 minutes to complete.  By completing and returning the survey, you indicate that you consent to have your data used in the research.

Once received, efforts will be made to ensure that the completed surveys remain anonymous.  No names will be published in the final product, and all data collected will be kept in a secure, locked place for three years.  If you have any questions or concerns, or require a copy of my IRB application, please email me at kldillman@gmail.com.

Thank you for your time and consideration.

Sincerely,

Katy L. Dillman 


            Dr. Mary E. Brown

Information and Library Science Student
Course Instructor and Project Adviser

Southern Connecticut State University 
Southern Connecticut State University          kldillman@gmail.com


brownm6@southernct.edu 

Appendix B
Librarian Survey 

If your library offers early literacy (EL) programming for children under 6 during non-standard work hours (Monday-Friday, 9-5), please answer questions 1-7.  

If not, please begin at question #8.  

1. How long have you offered EL programming during non-standard work hours?

a)  More than 5 years

b)  3-5 years 

c)  1-3 years

d)  Less than 1 year

2. How do you advertise the evening/weekend programs (check all that apply)?

a)  Library website 

b)  Bulletin board in library

c)  Community newspaper/newsletter

d)  Television

e)  Radio

f)   School newspaper/newsletter

g)  Community center

h)  Outreach at local day care/preschools

i)  Outreach at local doctor’s offices

j)  Other (please specify):

3. What was the impetus for scheduling evening/weekend programming (check all that apply)?

a)  Parent requests 

b)  Need in community perceived by librarians

c)  Other libraries offering similar programs

d)  Other (please specify):

4. How would you rate the success of the evening/weekend programs, in terms of supporting and encouraging EL in children of working parents?

a)  Highly successful

b)  Moderately successful

c)  Not successful

5. Who conducts evening/weekend programming (check all that apply)?

a)  Librarian

b)  Non-librarian staff member

c)  Volunteer

d)  Paid performer

e)  Other (please specify): 

6. What is the average attendance at an evening program?  ________

7. What is the average attendance at a weekend program?  ________

8. If your library DOES offer EL programming during standard work hours (Monday-Friday, 9AM-5PM), what is the average attendance?  ________
9. If you DO NOT offer evening/weekend programming, why not?

a)  Do not have enough staff/resources to offer programming.

b)  Do not have volunteers who are able to conduct programs. 

c)  Do not have demand from parents for evening/weekend programming.

d)  Do not have perceived need for evening/weekend programming.

10. To how many children under 6 with all parents in the workforce do you feel you provide early literacy support? 

a)  Most children in the community with working parents are supported.

b)  Many children in the community with working parents are supported.

c)  Some children in the community with working parents are supported.

d)  Very few children in the community with working parents are supported.

11. Outside of evening/weekend programming, what alternative types of early literacy support do you provide for children of working parents?

a)  Early Literacy computer workstations, available whenever the library/Children’s Room is open

b)  Provide direct support/information on library website

c)  Provide links to support/information on library website

d)  Provide Dial-A-Story, or similar service, where children hear stories anytime, over the phone

e)  Provide posters/pamphlets/brochures on early literacy in Children’s room

f)  Take-home kits that include books and information on early literacy for parents.

g)  Workshops for parents about early literacy instruction.

h Other (please specify):

12. What level of early literacy support do you plan to offer to children of working parents in the next year?

a) Plan to offer more evening programs

b) Plan to offer more weekend programs

c) Plan to make take-home kits available

d) Plan to create computer workstations available that specifically support early literacy or provide links to website that support early literacy

e) Plan to offer early literacy instruction workshops

f) Plan to create/increase information and support offered from library website

g) Plan to increase level of printed materials offering early literacy support/instruction in library

h) Other (please specify):

13.  What is your job title? ______________

Please add any additional comments in the box below:

 

Thank you for taking the time to complete this survey.

Please email your completed survey to kldillman@gmail.com in the next few days.

Thank you for your time in participating in this survey.  All results from this survey will remain anonymous.  

Should you have any questions or concerns, please contact me or my course instructor, Dr. Mary E. Brown.

Katy Dillman 

Southern Connecticut State University

kldillman@gmail.com
Dr. Mary E. Brown

Southern Connecticut State University

Brownm6@southernct.edu 










